For Faculty
As You Think about Developing a Service-Learning Course

· Revitalize and “old” course using service-learning as a pedagogical approach to enhance student learning. A service-learning course is not the same old course with a service component tacked on. Conceptualize the service component as a learning tool or a course text that both provides new course content and helps students learn course material in a new way.

· Work with established community contacts and relationships (yours, or tap into University resources), allowing time and energy for a collaborative orientation to cooperative education to develop. Service learning works best when part of ongoing and reciprocal partnerships between academic institutions and community organizations. 

· Establish clear criteria for the selection of community partners for service activities. Service opportunities should meet real needs as determined by and with the community. Adequate supervision should be available on site; service-learning should not be a burden on poorly-resources agencies. 

· Raise expectations for student learning. Don’t feel you need to compromise on academic rigor based on disciplinary and your own professional standards. Expectations for student learning can be high.

· Establish clear learning objectives for the course. In addition to the disciplinary- and course- specific learning objectives, include learning objectives related to the service experience and the specific community sites, as well as goals related to civic, diversity, and self-awareness.

Common Service-Learning objectives Include:

· Improved communication and problem-solving skills

· Ability to see phenomena at the individual, institutional, and social levels

· Increased civic awareness and engagement

· Enhanced knowledge about and appreciation for diversity

· Greater awareness of social justice issues

· Development of relationships in the broader community

· Heightened self-awareness and sensitivity to others

· Design teaching strategies and learning activities that help students make connections between course content and learning objectives and the service experience. For example, papers might ask students to analyze service site experiences using specific course concepts, or student projects might apply course concepts on site in ways that meets community needs.
· Asses and grade based on students’ demonstrated learning, not merely for showing up for service. Assignments and evaluation of student learning related to the service component might comprise 20-30% or more of the final grade.

· Prepare students for working in and learning from/with the community, particularly for working with diverse populations, organizations, and contexts.

· Collaborate to set reasonable expectations for students and community partners that are discussed with both. For a service-learning component to a course, perhaps 10 hours of service is reasonable. For an integrated service-learning course, students might do 15-20 hours of service or more.

· Focus on purposeful civic learning as one of the necessary conditions for and meaningful outcomes of a service-learning course. Consider how you will maximize the community responsibility orientation of your course. Help students become aware of related policy issues and the role for public/communal solutions.
· Include structured, integrated, and guided critical reflection as an essential component of service-learning. Develop a variety of reflection activities that help all participants process, understand, and feel empowered in the learning experience. (See “Ideals for Service-Learning Reflection”) 
· Build in appropriate assessment activities from the start. Draw on resources from organizations such as Campus Compact, from the service-learning literature in your field, and from Fairfield University’s Office of Service Learning. Include the community partner in the assessment process.

· Think about how to minimize the distinction between classroom-based and community-based learning for students. Service-learning is a form of experiential learning in which students co-construct knowledge with faculty and community partners. Help community partners see themselves as co-teachers.

· Be prepared to rethink the faculty instructional role. Prepare for variation in your teaching experience such as loss of control over some aspects of the learning process, new levels of student engagement, and an increase in the affective level of learning. 

· Consider serving with your students. This can be an opportunity for you to develop meaningful relationships with your students, to share the learning experience more fully with them, and to model engaged citizenship.
· Read broadly about service-learning, as you would with any new research project or course preparation, and become aware of how service learning has been applied in and had an impact on teaching in your discipline. 
· Consider developing and publishing on a research project as part of or related to the service-learning course. Most disciplines have venues that publish this kind of scholarship, and there are many trans-disciplinary publications that focus on pedagogy, civic education, community-based learning, and issues in higher education. 
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